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Zorin V. V. Methodical aspects of work of pianist-concertmaster in choreographic class

The article presents methodical recommendations that are suitable for use by pianists-concertmasters in the choreographic
classroom. Compared with the music of other performers, this type of professional activity requires additional skills and abil-
ities. The leading role of the rhythmic beginning, which serves as the basis for creating a choreographic whole, is noted. It is
emphasized that the concertmaster must have a wide range of knowledge related to specific terminology of dance practice,
historical information on functional purpose, peculiarities of execution, character of movement. Due to the increasing role of
computer equipment and its distribution in all spheres of human life, the skills of their practical application are required. It is
noted that the pianist should be able to use the software to play, edit and distribute audio recordings. Due to the use of the Inter-
net, it is possible to search audio files for the desired music, analyze their different versions and create their own arrangements.

Key words: concertmaster-pianist, choreography, dance, rhythm, sofiware, methodical recommendations, professional
activity.
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PROFESSIONAL TRAINING OF FOREIGN LANGUAGE TEACHERS
IN GERMANY: CONCEPTUAL FRAMEWORK

The article deals with the problem of professional training of foreign language teachers in Germany through the prism of the
main conceptual framework. It is highlighted that the requirements for professional training and retraining of foreign language
teachers put forward the need to cultivate modern and competitive specialists who are able to update the content of the educa-
tion process today. It is specified that professional training of foreign language teachers in Germany is based on the principles
of continuity, integrativity, cultural development and professional growth. It is concluded that German training programmes
for foreign language teachers are accorded with their needs for an integrated application of the knowledge obtained during
professional pedagogical training.
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The constant increase in data interchange, activity of mass media and modernization of social sciences, human-
ities and scientific knowledge push the reformation and the reorganization of teacher education in higher education
institutions, including language education not only in Ukrainian universities, but also in theory and practice of other
countries all over the world. Consequently, the requirements for professional training and retraining of foreign
language teachers, the humanization of education, the shift in educational goals and the provision of the right to
pedagogical autonomy highlight the need to cultivate modern and competitive specialists who are able to update the
content and teaching and learning technologies incorporated into the education process. Indeed, a highly qualified
foreign language teacher must be theoretically, practically, psychologically, methodically and scientifically ready
for intellectual and creative professional activity and lifelong learning. The foreign language teacher of the new gen-
eration operates within the wide system “the individual — the society — the individual” and, as a result, the criteria for
professional activity, methods, forms and modes of teaching are changing and the need for constant practice in the
context of theoretical training is increasing. The modern society puts forward new values in professional training of
foreign language teachers, namely the graduate must be willing to cooperate with others in the process of promoting
culture, exchanging information, the modes of activity and share the experience of self-realization.

It must be noted that the existing standards for language education in Ukraine provide some freedom outlining
the compulsory content of education and those qualities and skills future foreign language teachers should possess.
However, they still do not allow the necessary flexibility of the education process. The German system of teacher
education is very dynamic and has undergone some significant changes in the recent years. In Germany up to 2004,
they did not have standards and teacher training was provided in accordance with the decrees of the Ministers of
federal lands and original concepts designed by every German university. The Standing Conference of the Ministers
of Education and Cultural Affairs of the Lander has adopted a single standard of psychopedagogical courses for
training different subject teachers that is valid for all German universities. It contributes to achieving the singularity
of the requirements for future foreign language teachers in the context of the education environment in general. In
this document, the competences are divided into four competency-based fields, such as study, personality building,
assessment and readiness for lifelong learning. Within each competence one can identify theoretical and practical
knowledge, abilities and skills required for professional pedagogical activity. In addition to the theoretical compo-
nent of teacher training, the practical one is rather intensified.

Thus, this study aims to analyze the conceptual framework of professional training of future foreign language
teachers in Germany and, subsequently, outline some relevant recommendations for a qualitative update of that in
Ukraine based on the positive aspects of such experience.

It must be noted that professional training of language teachers abroad and in particular in Germany has been
disclosed by many Ukrainian scholars (N. Avsheniuk, V. Bazova, N. Bidyuk, Yu. Holovatska, O. Komochkova,
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V. Korniienko, O. Martyniuk, O. Serhieieva et al.). Individual aspects in professional training of foreign language
teachers have been analyzed by some foreign scholars (R. Beer, S. Blomeke, M. Hutz, H. Piepho, E. Terhart et al.).
However, profound researches on the problem of conceptual framework for professional training of foreign lan-
guage teachers in Germany should be updated.

While researching, the following methods have been used: individualization and generalization, systematization,
deduction and induction, synthesis and analysis.

Already in 2002, M. Grenfell, professor at University of Southampton, pointed out to a great diversity in con-
texts, needs and approaches of teacher education across Europe and highlighted the need to reach a consensus in the
context of salient issues of organisation, content and structure of it. Within the framework of the current research,
we believe it necessary to present his views on European language teachers of tomorrow:

a) a Common European Framework of Reference for Language Teacher Training should be developed, to pro-
vide a common understanding of the different processes and components involved, guidelines for good practice, a
framework for assessing trainees, and a framework of recognised levels of professional expertise;

b) an accreditation system should be established to provide a basis for comparability, and to recognise flexible
routes to the status of qualified teacher at European level;

¢) a major European resources service should be established, including a portal web-site, to provide access to
information and online materials for language teachers and teacher trainers;

d) the development of arrangements for dual qualifications should be further encouraged;

e) closer cooperation should be encouraged between training institutions and partner schools, and between edu-
cation departments and language departments;

f) all in-service training courses should be accredited at local or national level;

g) an Advisory Group on European Teacher Training should be established to work with national agencies to
co-ordinate key aspects of language teacher training;

h) European Qualified Teacher Status should be introduced, qualifying its holders to teach in any member state,
and to use the title “European Teacher”;

1) teacher trainees should be required to achieve agreed levels of linguistic competence corresponding to their
specialist, semi-specialist or non-specialist teacher status;

j) language teachers should be trained in the skills and approaches necessary to make students aware of their role
as European citizens, and more training materials should be developed to support this training;

k) all teachers should be trained in using ICT approaches for interactive use with pupils in the classroom [5].

In Germany, modern integration processes in the development of theory and practice of foreign language teacher
training are based on the principles of continuity, integrativity, cultural development and professional growth of for-
eign language teachers. These processes are also characterized by development, continuing and recurrent advanced
training, which is aimed at modernizing teacher training programmes implying constant personal and professional
growth of the European foreign language teacher [1]. Therefore, one can assume that professional training of foreign
language teachers in Germany attempts to adhere to the requirements of today and seeks to meet the needs of both
teachers-to-be and society.

As rightly pointed out by A. Dehmel, the arguably most important reform of teacher education in Germany was
the introduction of the so-called “concept of learning areas” (Lernfeldkonzept) in 1996 [4]. Based on these learning
areas, teachers develop complex, cross-curricular teaching and learning arrangements, which mirror the challenges
of the world of work and confront the students with comprehensive tasks and activities. The construction of such
arrangements requires, amongst other things, close cooperation between teachers, as well as between the teaching
staff and the training companies. Consequently, the introduction of the concept of learning areas has led to job
enrichment for teachers since their responsibilities have increased and their work tasks have become more complex
(4, p. 37].

As aresult of the decentralized system of education management, the specifics of professional training of future
teachers in German federal lands depends on the subject of teaching and the type of education (primary or second-
ary). Thus, teacher-training programmes differ in both the content and volume. Under the conditions of the Bologna
process, the first stage of theoretical training was reformed and the three-cycle degree system was introduced. How-
ever, several federal states did not support the innovations, so some German universities continue training teachers
according to the traditional model, that is “long” (one-tier) programmes (Mecklenburg-Vorpommern and Sachsen).
In Baden-Wiirttemberg, Bayern and Saarland, the three-cycle degree system of training is provided only to voca-
tional education teachers. Sachsen-Anhalt and Thuringia offer both approaches [2; 9].

M. Hutz states that teacher training in Germany is divided into three stages: a higher education course, practical
pedagogical training in a school setting and in-service training for fully employed teachers (see Table 1) [6, p. 3].

As one can see from Table 1, Stage 1 (higher education course) consists of the main subjects (at least two),
educational studies at a university, practical training or student teaching semester. Stage 2 (preparatory service)
involves practical training in a school setting as well as the attendance of courses at a teacher seminar (from 18 to
24 months). In addition, it includes guided and autonomous teaching and is supervised by mentors in schools and
teacher seminars and concludes with Second State Examination. Stage 3 (in-service training) ensures teacher pro-
fessional development.
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Table 1
The overview of teacher training in Germany
Stage Institutions Duration Content Examination
Stage 1: Higher | Universities: Universities of BA: 3 to 4 years + At least two major MA or First State
education course |education (Pddagogische Hoch- [ MA: 1 to 2 years subjects and educational | Examination (final
schulen) (Formerly “First State | studies; short-term thesis, oral and writ-
Examination™: 4 to 5 | practical training or stu- |ten exams)
years) dent teaching semester
(Praxissemester)
Stage 2: Prepara- | Teacher seminars (Ausbildungs- | 1,5 to 2 years Practical training; Second State Exami-
tory service seminare) and assigned schools a) school setting: obser- |nation
(Ausbildungsschulen) vation of teaching and
guided teaching;
b) teacher seminar:
reflection of teaching
and learning processes
Stage 3: Continu- | Institutions of teacher training | Single days Lectures, workshops Individual certificates
ing education at regional and local level and or seminars on various
individual schools aspects of teaching
Source: [6]

In Germany, foreign language teachers used to be considered as philologists and teachers of German as a foreign
language — Germanists, therefore practical training in school followed theoretical training. As a result, the connec-
tion between two kinds of training was not integrative, since teacher training was not focused on the principle of
integrity [10, p. 12]. Professional training of a philologist aims to transfer certain theoretical knowledge and simul-
taneously develop methodological thinking of future specialists in order to develop their ability to conduct scien-
tific researches in the field of philology and related scientific fields. The aim of professional training of a foreign
language teacher is formulated rather differently: scientific training is not a priority and is merely supplemented by
relevant training for future professional activities. Thus, the difference between the systems of professional train-
ing of philologists and foreign language teachers consists in the fact that professional training of foreign language
teachers is not limited to scientific knowledge of a particular subject (group of subjects), but covers the aspect of
professionalization.

M. Huzt indicates that the prototypical route for teaching foreign languages in Germany is a five-year bachelor/
master programme and illustrates it on the example of training a teacher of English as a Foreign Language. Thus,
future teachers of English as a Foreign Language are likely to master the following fields: 1) English language
skills; 2) area and cultural studies; 3) linguistics; 4) literature; 5) teaching English as a Foreign Language (TEFL).
It must be noted that future teachers must also gain practical experience in schools (primary or secondary school).
Such placements are supervised by university lecturers and are accompanied by special courses related to teaching
experience [6, p. 6].

So, professional training of foreign language teachers in Germany is based on the following principles:

1. The philological component in the content of professional training plays an important role. However, the con-
tent is mainly determined by didactic interest. Linguistic, literary and cross-cultural training is considered through
the prism of theory and practice of teaching a foreign language.

2. Pedagogy, didactics, learning theory, psychology, sociology and other sciences are also essential.

3. The relevant scientific areas are also those that interpret the native language and the national social culture
in their relation to a foreign language and the corresponding socio-cultural context (for example, regional studies).

4. A crucial role is played by practical skills, namely the knowledge of a foreign language and the ability to
conduct learning activities acquired during school placement. Future teachers should as early as possible come into
contact with the practice of conducting classes (attend, evaluate and analyze them) in order to comprehend the rela-
tivity of theoretical aspects. This way from practice to theory is an element of methodical training [1].

Many German scholars (R. S. Baur, G. Henrici, F. Klippel, H. J. Krumm, G. Neuner, H. J. Vollmer, G. Zim-
mermann, W. Zydati}) state that training programmes for foreign language teachers should be accorded with the
principle of integrativity in view of the needs of future teachers for an integrated application of the knowledge
obtained during professional pedagogical training. Extensive integrative capabilities are characteristic of individual
disciplines such as literature and regional geography (literary areas, literature and art, literary history, etc.); /iter-
ature and linguistics (stylistics of poetic texts, linguistic aspects of literary genres, etc.); linguistics and regional
geography (dialects, linguistic features of the study on word meanings, etc.); linguistics and learning theory (stages
in learning a foreign language, memory and foreign languages learning, etc.); language practice and textual aspect
(language of studies, special tests); preparation and implementation of school practice [3; 7; 8].

A. Dehmel also points out that there is considerable variation during the two main stages of education, although
the requirements for most language teachers are relatively similar across Germany. In some federal lands, the
academic education of primary school teachers might differ from that of secondary school teachers. In general,
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however, there is obviously a considerable discrepancy between the study of English as an academic subject and
teaching English at school [6, p. 6-7].

Conclusions. Therefore, professional training of future foreign language teachers in Germany is consistent with
the requirements of today and is aimed at training modern, competitive, intelligent and professionally motivated
specialists who are able to qualitatively update the content of language education in accordance with the integration
processes and the requirements for the profile of the European teacher. The conceptual framework of professional
training of foreign language teachers in Germany is based on the principles of continuity, integrativity, cultural
development and professional growth is accorded with the needs of future teachers for an integrated application of
the knowledge obtained during professional pedagogical training.
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Ixonnuxoea M. B. Ilpogpeciiina niozomoeka euumenie inozemnux moe y Himeuuuni: konyenmyanwhi 3acaou

Cmammio npucesuero npobnemi npoghecitinoi niocomogku guumens iHozemHoi mosu 8 Hivmeuuuni ¢ konmexcmi Konyenny-
anvHux 3acad. 3’sacosano, wo sumo 00 npogecitinoi niocomosxu ii nepeniocomosKy GUUMenis iIHO3eMHUX MO8 AKMYAanizyioms
nompedy 8 ni020mosyi CyuacHux i KOHKYPEeHmo30amHux (axisyie, ki 30amHi OHOBIEAMU 3MICIN CYUACHO20 OCEIMHbO2O NPO-
yecy. 3aznauero, wo npoghecilina niocomosxa euumernis inozemuux mog y Hiveuuuni 6asyemoca Ha npunyunax besnepepeHocii,
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[HmMe2paAmuBHOCmI, KyIbmypHO20 PO3BUMKY Md NPoQecitinoco 3pocmanis. 3pobieHo BUCHOBOK PO me, Wo HiMeybKi 0C8imHi
npozpamu nio20mogKu e4umenie iHO3eMHUX MO8 8i0N08idarms nompedam cb0200eHHs U000 KOMNIEKCHO20 3aCTOCYBAHHSA
3HAHB, 3000yMuUX Nid Yac npo@ecilinoi nedazo2iuHoi Nio2omosKu.

Knrouosi cnosa: mogna oceéima, guumens inozeMHoi Mosu, inonoe, npoghecitina niocomoska, konyenyis, Hiveuuuna, Yxpaina.

Hronunukosa M. B. Ilpogheccuonanvnaa noozomosxa yuumeneii uHOCmpaHuwlx A3v1k06 ¢ I epmanuu: konyenmyanshole
OCHOBBL

Cmamws nocesujena npobieme npoeccuoHanrbHol N0020MOGKU Yuumens UHOCHMPAHHO20 A3bIKa 6 1 epmanuu @ KOHmex-
cme KOHYenmyanibHvlX 0cHo8. BuvlacHeno, umo mpebosanus K npogheccuoHaibHoll no020mosKe i nepenoo2omoske yuumenel
UHOCMPAHHBIX A3bIKO8 AKMYANUIUPYION NOMPEOHOCHb 8 NOO20MOBKE COBPEMEHHBIX U KOHKYPEHMOCNOCOOHbIX CReyuanicnos,
CHOCOOHBIX 0OHOBIAMb COOEPAHCAHUE COBPEMEHHO20 00pa3068amenvo2o npoyeccd. OmmeueHo, Ymo npogheccuoHaitbHas noo-
20MmosKa yuumenell UHOCMPAHHBIX A36IK08 8 I epmanuu 6a3upyemcs Ha NPUHYUNAX HeNnPepblBHOCU, UHMEeSPAMUBHOCIU, K) b=
MypHO2O passumus u npogeccuonanvrozo pocma. Coenam 861800 0 MOM, YUMo HeMeyKue 00pazosamenbHbie NPOSPAMMbL H0020-
MOGKU yuumeineti UHOCMPAHHBIX A3bIKOE COOMBEMCMEYION COBPEMEHHbIM MPedOBAHUAM K KOMNIEKCHOMY NPUMEHEHUIO 3HAHU,
NOLYYEHHBIX B0 BPEMS NPOPDECCUOHATLHOU NedA202U4ecKol NOO20MOBKU.

Kntouesvie cnosa: azvikogoe obpasosawue, yuumenb UHOCHPAHHO20 A3bIKA, (UION02, NPOYECCUOHATbHASL NOO2OMOBKA,
Konyenyus, I epmanus, Yxpauna.

YK 316.61-047.22:001.101

Kypinna Jl. B.

TEOPETUYHHUM AHAJII3 CYTHOCTI TEPMIHA «COIIIOKYJAbTYPHA KOMIETEHTHICTb»

Y emammi naoano pesynomamu meopemuuno2o ananizy cymmocmi mepmina « COYioKyIbmypHa Komnemenmuicmoy. Po3-
2NAHYMO 0eDiniyii 0CHOBONONONCHUX OJisL OOCHIONHCEHHS NOHAMb KKOMNEMEHMHICbY | « COYIOKYIbNYPHA KOMREMEeHMHICHb Y
3 NO3UYitl PI3HUX HAVKOBYIB, HA IX OCHOBI CHOPMYIbOBAHO ABMOPCHKI BUSHAYUEHHS YUX MePMiHON02TUHUX 00UuHUYb. IIpoanani-
3068aHO O3HAKU, BUOU, XAPAKMEPUCTNUKY ThA CIMPYKINYPHI KOMHOHEHMU COYIOKYIbMYPHOT KOMNemeHmHOCmi, 3anpononHosani
BIMUUHAHUMU MA 3aPYOINCHUMU 8UEHUMU, 30IUCHEHO Cnpoby iX nopieHamu, euUOLIUMU CRilbHe MA BIOMIHHE, Y3a2albHUMU,
BUCBIMAUMU OOYITLHICMY IX po321s0Y 8 Konmekcmi 0ocaioxcents. Ocodnugy yeazy akyeHmosano Ha KOMROHEHMHOMY CKAA0I
00Ci0ACYBAHO20 BUOY KOMNEMEHMHOCII, 4 came: PO32IAHYMO Pi3Hi nioxo0u 00CTIOHUKIE 00 Yb020 NUMAHHS, POKPUINO
CYmHICIb 3anponoHO8aAHUX HUMU KOMNOHEHMIB, BUABNEHO CRINbHI OYMKU U000 0008 S3K0BUX CKAAOHUKIE COYIOKYTbNYPHOT
KOMnemeHmHOCMI.

Kniouogi cnosa: coyianvhuii, KynomypHutl, KoMnemenmHicmy, cOYioKyIbmypHa KOMReMeHmHIiCb, 3HANHS, BMIHHS, HABU-
uKU, AKOCMI.

Ha cyyacHoMy erari po3BUTKY CyCIiIbCTBa BCe OiIbINOT akTyanbHOCTI HaOyBae mpodiema GpopMyBaHHS COIII0-
KYJIBTYpHOI KOMIIETEHTHOCTI ocoOucTocTi. KoxkHiil po3BuHEHIH AepkaBi MOTPiOHI TPOMaJSHU, sKi OyIyTh KOMIIe-
TEHTHUMH y pi3HUX chepax KUTTs, 0COOIMBO B COLialIbHIH 1 KyIbTypHil. Lle BuMarae BiJ HUX BOJOAIHHS HU3KOIO
3HaHb, YMiHb, HABHYOK, 0COOUCTICHUX XapaKTEPUCTUK, TAKHX SIK 3arajibHa OCBIYEHICTh, yMIHHS 3HAXOJUTH CIIUITBHY
MOBY 3 HABKOJIMIITHIMH, 3aTHICTH O KOHCTPYKTHBHOI B3a€MOIii Ta CIIBIpAIli 3 HUMH, IIParHeHHS JI0 CaMOOCBITH,
CaMOITI3HaHHS Ta caMopeali3allii y coiymi, KpeaTHBHUH MIX11 10 BUKOHAHHS OY/Ib-SIKUX CIIPaB, 3/1aTHICTh JOTPH-
MYBATUCh 3araJIbHONPUHHATHX HOPM, 3HAHHS OCOOJIIMBOCTEH KYJIbTYpH, TPAIUIIIH, 3BUYAiB PI3HUX HAPOJIiB, TOJE-
paHTHE Ta BiAKPUTE CTABICHHS 10 MPEACTABHUKIB iHIINX HAI[IOHAIFHOCTEH TOIIO.

[Ipo akryanpHicTh mpoOieMu (HOpMYBaHHS COIIOKYIBTYPHOI KOMIIETEHTHOCTI OCOOHMCTOCTI CBiYaTh HOpMa-
TUBHO-TIPABOBi HOKyMEHTH: 3akoH Ykpainu «lIIpo ocsity» (2017 p.) Ta «HarmionansHa cTpaTerist pO3BUTKY OCBITU
B YkpaiHi Ha niepiox 10 2021 p.» (2013 p.).

Bignosigao no 3akony Ykpainu «IIpo ocBity» (2017 p.), «MeTOI0 OCBITH € BCEOIUYHHMI PO3BHUTOK JIFOAUHH SIK
0COOMCTOCTI Ta HAMBHIIOI IIIHHOCTI CYCHUIbCTBA, 1l TAJAHTIB, IHTEJEKTYadbHUX, TBOPUUX 1 (I3MYHHUX 3IIOHOC-
Ted, GopMyBaHHsI IIHHOCTEH 1 HEOOXITHMUX JIJISl YCIIIIHOT camopeanizallii KOMIETeHTHOCTEH, BUXOBAHHS BIJIIO-
BiJIAJIBHUX TIPOMAJISH, SIKi 371aTHI IO CBiJIOMOTO CYCIUIBHOTO BUOOPY Ta CIPSMYBaHHS CBOET TisITBHOCTI HA KOPHCTh
THIIIAM JTFOIISIM 1 CYCITUTBCTBY, 30ara4eHHs Ha Iiif OCHOBI IHTEJICKTYalIbHOT0, EKOHOMIYHOTO, TBOPYOTO, KYJIBTYPHOTO
MOTEHIiaTy YKpaiHChKOTO Hapoy, MiIBUIIICHHS OCBITHBOTO PIBHSI TPOMAJISH 3aJUIs1 3a0€31IeUeHHS CTallor0 PO3BH-
TKy YKpainu Ta ii eBpomneiicbkoro Budopy» [11].

VY «HauionanpHiil crparerii po3BUTKY ocBiTH B Ykpaini Ha nepiox 1o 2021 p.» (2013 p.) 3a3HayeHo, 110 «CHUC-
TeMa OCBITH MOBHMHHA 3a0e3nedyBatu (GOpMyBaHHS O0COOMCTOCTI, AKa YCBIIOMIIIOE CBOIO HAJIEKHICTh J0 YKpaiH-
CBKOTO HApOJy, €BPOIEHCHKOI MUBLII3AIII, OPIEHTYETHCS B PEaisiX 1 MEepPCIeKTHBAX COLIOKYIBTYPHOI THHAMIKH,
MiATOTOBIICHA JIO KHUTTS B IOCTIIHO 3MIHIOBAHOMY, KOHKYPEHTHOMY, B3a€MO3aJIC)KHOMY CBiTi» [10].

Jocnimkernro podieMu (GopMyBaHHS COIIOKYIBTYPHOI KOMIIETEHTHOCTI OCOOMCTOCTI NIPUCBATHIIN CBOT Hay-
xoBi ipani O. basuiesceka [1], JI. BonsHosa [2], K. JIBopak [3], T. XKykosa [4], JI. Kurox [5], H. Mypagiiosa [8],
A. Tlonenoga [9], L. [Iporrok [12], A. Cacdonos [13], T. ®omenko [14; 15], M. Safina [16] Ta iHmIi BYeHi.
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