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BUILDING DISTANCE LEARNING SYSTEM IN THE HIGHER SCHOOL LANGUAGE DIDACTICS
OF UKRAINE IN THE LATE 20TH - THE EARLY 21ST CENTURY (A RETROSPECTIVE ANALYSIS)

The article focuses on the genesis of using distance learning for improving students' foreign linguistic competence. Social
and economic factors are noted to have an effect on building the distance learning system. The regulatory support for the active
expansion of distance-based foreign language training in Ukrainian universities is designated. The competency-based approach
implementation issues are emphasized to be topical in the language pedagogy due to developing distance education. The dis-
tance education concept scope is pointed to extend in the late 20th — the early 21st century. The language training correspond-
ence model didactic advantages are analyzed. The order of the accelerated evolution from a linguistic self-education / training
by correspondence to electronic linguistic didactics recommended practices is revealed. The process of using Internet resources
is considered. There is drawn attention to the need for creating Internet-friendly training package. The prospects for globalizing
the distance strategy of linguistic training are discernible.

Key words: distance education, foreign linguistic competence, language training by correspondence, electronic linguistic
didactics, training package, blended learning, multi-paradigm approach.

Improving higher school students’ foreign linguistic competence is among the most priority, upcoming and
socially productive trends for developing the educational system of Ukraine. The emergence and expansion of a rev-
olutionary new technological world order suggests that the academic community would be more flexible on a matter
of making a wide range of decisions towards modernizing the educational space. Obviously, an effective solution
considers overhauling linguistic training strategies through the world-wide distribution of educational remote tech-
niques, which is confirmed, among other things, by the history of introducing distance learning at the Ukrainian
universities in the late 20th — the early 21st century. Identifying the national peculiarities for implementing distance
linguistic educational models gives some clues to their further development.

Studying the genesis and pedagogical possibilities of using remote language didactic and general educational
technologies in the higher school of Ukraine is the subject of serious academic inquiry of N. Borysko, Yu. Vyk-
hodets’, V. Vyshnivs’kyy, G. Voronina, L. Gavrylova, N. Zhevakina, Yu. Katasonova, A. Marymons’ka, M. Mar-
tynenko, V. Moshkov, O. Samoylenko, P. Serdyukov and others. The scientists comprehensively address the his-
torical, methodological, proper theoretical and methodological foundations of introducing distance learning in the
economically leading countries and Ukraine’ educational systems, in particular, in the higher school language didac-
tics. Meanwhile, the problem of studying distance learning / distance education / e-learning / e-education / comput-
er-based training / online learning genesis within Ukraine’s higher school foreign-language training framework of
the last decades requires a systematic analysis and comes under close scrutiny.

We have undertaken the present investigation in order to highlight the retrospective aspects of implementing
distance pedagogy means and methods into building students’ foreign linguistic competence.

Distance learning development in Ukraine began somewhat later as compared to one in the other, knowledge-based,
states — first of all, the countries of Western Europe and North America. The key to the lag laid in economic factors: com-
puter equipment, software language-focused products were in short supply at the Ukrainian universities in the 1990 s, as
well as there were no conceptual and methodological guidelines relating to distance language education. Suffice it to cite
data, in which Ukrainian universities had been in desperate need of its information and technical balance replenishment
by the beginning of the 21st century: “In 2004, the number of personal computers amounted to seven per 100 intramural
students, which allowed each student to use a computer 35 minutes each working day, provided that they worked 8 hours
a day. Of course, the students had too little time to effectively master and use the computer technology. Therefore, in
2007, the Ministry of Education and Science set out to realize the “each student be provided with a personal computer”
principle, which would make it possible to fully computerize a university” [1, p. 31].

But under such extremely unfavorable conditions, the distance learning model, among other things in the lan-
guage education, was incorporated into the educational cluster of the Ukrainian social system, as it were into “the
highest instance" and "the lowest instance”: on the one hand, the distance paradigm was introduced by the science
and education governing boards, primarily the Ministry of Education and Science of Ukraine, on the other hand, the
Internet technologies rapid development caused the academic audience wide-scale pivot to the interactive foreign
language training.

In Ukraine, the regulatory environment for developing distance learning is ensured with the following docu-
ments: the Law of Ukraine “On National Program of Informatization” (February, 1998), the Distance Learning
Development Concept, approved by MES of Ukraine in December, 20, 2000, the Order of the Ministry of Education
and Science of Ukraine “On Approval of the Regulations on Distance Learning” (04/25/2014, No. 466), the Law of
Ukraine “On Higher Education” (01/07/2014).

The documents defined distance education / training concept scope stated the importance of implementing
remote, primarily electronic, learning best practices, they presented the didactic productivity and prospects for
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using a distance didactic communication potential. Finally, the Law of Ukraine “On Education” (September 9, 2017,
No. 2145-VIII), wherein, as known, linguistic issues aroused particular interest, gave a rather detailed definition of
distance learning as an individualized mode of study, which “is mainly due to the teaching / learning process partici-
pants mediate interaction in a specialized environment which operates through modern psychological and pedagog-
ical, information and communication technologies” [2]. Concurrently, the fact that designating the main study mode
content and procedural features, including distance learning, directly correspond to a modern educational compe-
tence-centered mega-term is of great importance: “competence is a dynamic combination of knowledge, skills, ways
of thinking, views, values, and other personal qualities, which determines a person's adaptability to socialization,
professional and / or further academic activities” [2].

Along with this, developing distance foreign language learning technologies in the higher school of Ukraine is
observed to be aligned with overseas best practices, as well as with a whole range of educational doctrines, declarations
and programs, in particular, such document as “UNESCO Education Strategy 2014-2021" [3], focused on the main
competency-based principles — education for all, lifelong learning, education without boundaries, in which remote edu-
cation and training are considered to be the most optimal educational strategies of the late 20th — the early 21st century.

Expanding distance educational clusters in the higher school of Ukraine is fraught with the country's material
life level and state. Identifying far chronological poles, one should note as follows: if in the early 1990s the distance
learning was realized mainly through the correspondence educational model, nowadays the distance education
scales and centers have significantly — by an order of magnitude — grown; today, the national educational space
global and interactive polycentric management is stated to be performed through electronic and media technolo-
gies; it can lead, on the one hand, to the converging, confluence, concentrated Internet control, and, on the other
hand, to the diffusion and leveling of distinctive national features.

In the late 20th century, the broad social environment, including the university / student community, considered
studying foreign languages by correspondence to be a common remote training: in the late 1980s, the European School
for Correspondence Courses was established and fruitfully functioned all over Ukraine. The ESCC’s outreach and edu-
cational activities essentially determined the features of Ukraine’s educational system modernization under the state
sovereignty declaration adoption. Arguably, the educational communication technologies, developed by ESCC typified
the European models for creating and developing the educational network. By means of this, inherently total, market-
ing educational technology, one managed to introduce a foreign language individually-planned, multi-speed learning
tradition, often outside and out of alignment with higher educational institutions. However, in the early 1990s, under
severe teaching and methodological materials, library funds constraints the linguistic departments teachers used pro-
ductively the guidance papers and training material, created by ESCC specialists; they also used the technical means
(tape cassettes) attached to the reading materials. In the years that followed, as computer technologies were introduced,
ESCC's potential was reduced to a compensatory function — the School filled in the traditional foreign language train-
ing gaps. According to V. Moshkov, “ESCC, so to speak, reclaims the spoilage of the main school — secondary and
higher, substantially completing the education in its third component, in the modern understanding of this notion:
specialty + computer + foreign language” [4, p. 7]. In general, the European School for Correspondence Courses had,
undoubtedly, “a positive didactic effect upon the late last century development of language pedagogy in Ukraine, pri-
marily as it implemented a common truth: a foreign language cannot be taught, it can only be learnt” [4, p. 7].

Starting from the second half of the 1990s, when the online reality, as a potentially innovative educational environ-
ment, appeared and intensively developed, and the new didactic concepts (life-long, individual-personal / personalized,
autonomous etc.) emerged, the distance learning concept scope became more significant than that of the correspondence
model. According to P. Serdiukov, distance learning was interpreted as “a new specific system and form of distance
education, which is based on using modern computer, information and telecommunication technologies, and which is
mainly designed to educate and train ... by providing students with virtually any educational services, primarily access
to remote educational and information resources and possibility for special communicative activities” [5, p. 23].

However, it should be noted that, according to G. Karlovska [6, p. 8], in 1991-2000, the foreign languages
learning technologies development in the higher school of Ukraine built on the achievements of the Soviet lan-
guage pedagogy, which is known, due to the external circumstances, to have had no full-fledged opportunities for
implementing cybernetic educational and linguistic potential. At the same time, that ushered in the integration of the
in-class learning into the out-of-class one, including information and cybernetic teaching methods. This process, in
G. Karlovska’s idea, “...is continuing today, gaining ground mainly through introducing the latest technologies for
computer-enabled learning foreign languages, powered by multimedia and remote education” [6, p. §].

It should be noted that though at the turn of the century, the educational process weak material, technical and
technological support issues became the high demand tasks for the universities of Ukraine, many teachers and stu-
dents found opportunities to actively use such Internet resources as www., e-mail, IRC, etc. That made it possible to
significantly expand the educational and methodological arsenal and gradually transform the teaching ideology and
culture: a new component — training computer — became applicable in the teacher — pupil / student structure. Since
that time, a new, more and more becoming consolidated, subject-object unity of a person and database / communi-
cation channels has been formed in the Ukraine’s higher education activity: teacher — training computer — student.

Discovering almost infinite information realms and communication channels was a breakthrough in broadening the
linguistic didactic space. The educational process participants were given the latest, possibly, alternative targeted infor-
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mation on any curricular subject matter, which additionally allowed them to participate in discussions, both in native
and foreign languages, share their impressions and vocational evaluations, join issues, conduct co-education (often
while playing), take part in projects, work in a new group or with new groups, present their plans and achievements.
That truly unlimited educational and information technology capital markedly “converted” students' foreign linguistic
competence: there was increased the vocabulary, improved their morphologic and syntactic literacy, developed written
and oral, especially dialogical, speech skills; there were updated their beliefs about the foreign cultures originality, their
insight into the specificity of the living speech, social order, mentality of individuals and peoples.

At the same time, within the framework of a fundamentally new didactic reality, many methodologists and prac-
ticing teachers pardonably considered such Internet mass consumption to be fraught with many dangers. First, using
the Internet required an online-focused methodology for teaching / learning foreign languages (disconcertingly, the
methodology has not been introduced by the second decade of the 21st century); second, there was identified a gap
between the printed, traditional, educational and methodological materials and the Internet educational resources;
third, the electronic linguistic didactics, as a self-given entity, required creating relevant materials: textbooks, manu-
als, methodological recommendations, etc.; fourth, the real price of a person’s psycho-physiological immersion into
a global, uncontrolled and mental hazard interactive substance was not determined; fifth, building an electronic /
engineering / digital linguistic didactics full-fledged model was subject to the cyber security principles and rules
observance. It is an obvious point that those teaching and educational interaction aspects of the open structure
“teacher — student — electronic machine or information community” needed special study, especially looking for-
ward to creating an innovative methodology for building students' foreign linguistic competence.

It can be stated that since the beginning of the 21st century, the students' foreign linguistic competence distance
building system has been directly identified with the information and communication technologies, their development
speed and nature are associated with foreign language education dynamics, tools and model repertoire. In this regard,
the variety of research studies in Ukraine postulated the view that the Ukrainian and foreign language didactics’ prob-
able future would be related to the electronic information space. The transition of the classical language didactics,
including distance learning, into its electronic version marked a new phase in the development of the higher school
foreign language training system; in the 21st century, the ideas and problems of building the electronic / educational /
engineering / blended teaching of foreign languages are becoming more relevant and requested in teaching practice.

The distance linguistic didactic paradigm is supposed to become predominant in the short term. The nature of the
modern educational space development makes it possible to consider the distance learning to be a global suprana-
tional interactive and multi-paradigm strategy, and its implementation requires implementing transformational, diverse
organizational, pedagogical and methodological programs for building students’ foreign linguistic competence.
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Jdiuman JI. 10. @opmyeannsa cucmemu OUCMAHYIIHO20 HAGYAHHA Y TiH2600UOAKmMUYI U0l WKoau YKpainu Kinys
20 — nouamxy 21 cmonimmas (pempocneKkmugnuil ananiz)

Y emammi docnioscyemuca reneza oucmanyitinux popm yoocKoHaneHHa iHuoMO8HOT KoMnemeHmHOCmi cmyoenmis. 3asHa-
yacmucsl, Wo Ha HopMYBaHHs cucmemu OUCIAHYITHO20 HABYAHHS GIIUBANU COYiaNbHO-eKoHoMIuHI (hakmopu. Tlosnavacmo-
€5l HOPMAMUBHO-NPABOGULL CYNPOBIO OiANLHO20 POWUPEHHA OUCANHYITIHOT IHUOMOBHOI NIO20MOBKU Y 3AK1A0AX BUUOT OCBI-
mu Ykpainu. ITiokpecnioemvcsa akmyanbricms npooiemu iMnieMeHmayii KoMnemeHmMHiCHoO20 NioxXo0y 8 MOHIU nedazoziyi y
38 A3KY 3 PO3GUMKOM OUCMAHYINIHOT 0c8imu. YKa3yemvbcs Ha No2NUbIeHHS CMUCTIO8020 0DCAZY NOHAMMS OUCMAHYIIHOT 0c8imu
6 nepiod xinys 20 — novamky 21 cmonimms. AHanizylomvcsi OUOAKMUYHI nepesazu KOpecnoHOeHMCbKoi MoOeni MOGHOT ni02o-
moeKu. Busieiacmucs Nopsi0oKk npuckoperoi egonioyii 8i0 KOpecnoHOEeHMCbKUX CNOco0i8 AiHe8ICMUUHOT camoocsimiu / HaguaHHs
00 nputiomig i Memooie erekmponHoi aineeooudakmuku. Pozenadacmoca npoyec suxopucmanus Inmepuem-pecypcis. Ipuoi-
JIAEMbCSL ysaza HeobXionocmi cmeopents [nmeprem-30picHmo8anux HaguaIbHO-MemoOUYHUX Komniekcig. Ipocmedicyromvcsi
nepcnekmugu 2no6anizayii OuCmanyiuHiu cmpameeii 1iH2GICMUYHOL RiO20MOBKU.

Knrouosi cnosa: oucmanyitina oceima, iHUWOMOBHA KOMNEMEHMHICb, KOPECHOHOCHMCbKA MOBHA NIO20MOBKA, eleKmpo-
HHA TiH2800UOAKMUKA, HABYATbHO-MEeMOOUYHUL KOMNIEKC, 3Miulane Ha8YaHH s, NONINApaouManbHutl nioXio.

Juuman JI. 10. @opmuposanue cucmempvl OucCmanyuoHHo20 00yuenUs 6 TUHZ600UOAKMUKE GbICUEIl WIKObL YKPAUHb
konya 20 — nauana 21 éexa (pempocnexkmugnwlii anaiu3)

B cmamve uccnedyemes eenezuc OUCMAHYUOHHBIX (POPM COBEPUIEHCMBOBAHUSL UHOSIZBIYHOU KOMINEMEHIHOCTU CIYOeH-
moe. Ommeuaemcsi, 4mo Ha opmuposanue cucmemvl OUCMAHYUOHHO20 00YUEHUsl 8030€UCNEOBUNU COYUATLHO-OKOHOMUYECKUE
Gaxmopul. Qbo3Hauaemcs HOPMAMUBHO-NPABOBOE CONPOBONCOCHUE OESMENbHO20 PACUUPEHUS, OUCTNAHYUOHHOU UHOA3LIYHOU
noo2omoeku 6 gysax Vxpaunwl. Illooueprusaemcst akmyaibHoCms nPodieMbl UMIIEMEHMAYUY KOMAEMEHMHOCMHO20 NO0X00d
8 A3bIKOBOU Nedazo2uKe 6 Ces3U ¢ pa3sumuem OUCMAHYUOHHO20 00pA3068aHus. YKaA3bl6aemcst Ha yenyOieHue CMblci08020 00b-
ema noHsmusl OUCMAHYUOHHO20 06pazosanust 8 nepuoo konya 20 — navana 21 cmonemust. Ananusupyromesi Oudaxmuueckue
npeumywjecmea KoppecnoHOeHmceKol MoOeu A3bIK08OU NOO20MOSKY. Bulsenaemcs nopsaook ycKopennotl 96010yuy om Koppe-
CNOHOEHMCKUX CNOCOO08 TUHSBUCIUYECKO20 CAMOOOPA308aHUs / 00VYeHUs 00 NPUEMO8 U Memo008 eKMPOHHOU TUHEBOOU-
Ooaxmuku. Paccmampusaemcs npoyecc ucnonvsoganus Mumepnem-pecypcos. Yoensiemcest gHumanue Heodxooumocmu co30amus
Hnumepnem-opuenmupo8antblx yuebHO-Memoouteckux Komniekcos. IIpociexcusaiomes nepcnekmusnl 2100aau3ayuu OUcman-
YUOHHOU CIMpame2uu TUH2BUCIUYECKOU NOO20MOBKIL.

Kniouesnie cnosa: oucmanyuonnoe o6pazosanie, UHOS3bIYHASL KOMIEMEHMHOCHb, KOPPECNOHOEHMCKASL A3bIKOBASI NOO20MO6-
Ka, 2NeKMPOHHASL TUH2BOOUOAKIMUKA, YYeOHO-MemOoOUtecKull KOMIIeKC, CMewantoe obyuenue, noaunapaoueMaibHuiil nooxXoo.
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TEOPISA AKTUBHOCTI SIK OCHOBA JOCJILIX)KEHHS BUKOPUCTAHHSA
TH®OPMAIIMHO-KOMYHIKAINIWHUX TEXHOJOI'TA YUATEJISAMHU
BIOJIOT'Ti TA MTPUPOIO3HABCTBA HA MPUKJIA/II CYMCBKOI OBJACTI

Tpuiinamms meopii akmugHocmi sk meopemuuHoi 0CHOBU A€ 3MO2Y O3HATOMUMUCH i3 NPOYECOM BUKOPUCIANHS IHpopma-
yitino-komynixkayitimux mexuonoziu (IKT) yuumenamu 6ionoeii ma npupodosnascmea, ma 3po3yminii, K 60HU BUKOPUCHIOBYIONTb
IKT y ceoix knacax. Kpim moeo, 3acmocyearnts meopii akmusHocmi 00 HAYAIbHOT NPAKMUKY MOXCe CIPUSIMU MeXHON02IUHIl
meopyocmi ma cnienpayi guumenié 0OUH 3 00HUM. J{esKi 00CTIOHUKIE BUKOPUCIOBYBALU YIO TEOPIl0 Ol PO3YMIHHS NPOYECis,
3a 00NOMO2010 AKUX OIAIbHICMb (POPMYEMbCA 3a CBOIMU PISHUMU PIBHAMU KOHMeEKCMmI8 Y cucmemax Oisavnocmi. Binvwicmy
aimepamypuux 0dicepen yKazyiomv Ha HeoOXiOHiCmb guumensim 0ionozii ma npupooo3Ha8Cmead 3po3ymimu me, K meopis ax-
mueHocmi modice Oymu nos sizauna 3 euxopucmannam IKT y kaaci. Teopis axmuenocmi modice Oymu UKOPUCIAHA OJis BUSYEHHS
mexnonoziunux numans y npoyeci inmeepayii IKT na pieni knacy. ¥ ceoemy docriodcenni mu 6Cmanosunu cim KOMNOHEHMI8
Modeni meopii akmusHoCmi, HeOOXIOHUX 01 PO3YMIHHA guumenimu 6ionoeii ma npupodosnascmeaa, suxopucmanuam IKT na
VPOKax i3 MoyKu 30py mozo, AK guumeni OiIAMbCA pecypcamil moujo.

Knrouosi cnosa: mooeiv, meopis akmueHoCmi, 64umerv, iHOOPMAYIIHO-KOMYHIKAYIUHI MEXHON02IL, OISIbHICb.

[IpoTsiroM 0CTaHHBOTO ACCATHIITTS BAKOPUCTAHHS IH(POPMAIiiHO-KOMYHIKalidiHuX TexHonorii (nani — IKT) B
OCBITI cTaI0 000B’I3KOBOO CKIIAJI0BOIO HABYAIBHOTO Imporiecy. CydacHa yKpalHChKa OCBITa HMPAIFOE HAJl TOITYKOM
METOJIiB Ta 3aC001B MOOYI0BH i MTOIAJIBIIOTO BIPOBAPKEHHS TAKUX OCBITHIX ITiIXOIIB, III0 JO3BOJIATH MAKCUMAIHLHO
BpPaxXOBYBATH IICHXOJIOTO-TIEJIArOri4HI 0COOIMBOCTI TIPOIIeCY HABYAHHS B CEPENHIN Ta BUIIIIH MITKOJII.

Came 0cOOUCTICTh yUHS CTaBUTHCS B IIEHTPI HABYAIILHOTO TIporiecy. OCTaHHE CTaBUTh MEpe]l YIUTEIeM BUMOTY
MIEPEOCMUCIICHHSI METH 1 3aBJaHb MIKITFHOT HABYATIBHOT AiSTIBHOCTI 3 TO3MUIIT IIKONIsIpiB. Bukopucranus pisHOMAa-
HITHUX TIPE3CHTAIlill Ta BiJleoMaTepialiB 103BOJISIE MAKCUMAIILHO YPI3HOMaHITHUTH HaBYAJIbHUE Mpoliec.

Buknaganns 0ionorii BUMarae 3MiHM iCHYIOUHMX HaBYAJIBHUX MiAXOIB. 3MEHILIEHHs KUJIbKOCTI Y4HIB, 110 O0H-
paroTh 30BHINIHE HE3alIe)KHE OI[IHIOBAHHS 3 O10JIOTiI, € MiATBEeP/PKEHHSIM ICHYIouMX npoobiem. BogHowac cepen
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