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Stativka V. I. Interrelations between the concepts in science “model of education”, “educational 
approach”, “principles of learning”.  

The article focuses on the comparative analysis of the notions “model of education”, “approach to 
teaching”, “principles of teaching”. The author states that there is confusion of the notions in 
methodology. As a result of comparative analysis of the notions, it has been determined that the model of 
education is understood as a pattern of construction of educational system in the country (Ukraine has 
chosen personality-oriented model of education). 

Keywords: model of education, approach to teaching, teaching principle, communicative-activity, 
sociocultural, linguoceptological, competency building. 
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 1. All of us know that we get the best learning results when we use the sensory 
system which is the dominant one for a person. Some people learn better through hearing, others 
through seeing, etc. These are called learning styles, and learning should be organized taking 
them into account. In small groups of three or four students discuss what a learning style is and 
formulate its definition. List all the learning styles according to sensory systems that lie at their 
basis. Discuss how teaching people with different learning styles should differ. Prepare a 
presentation of about three minutes on your conclusions and examples. You have 10 minutes for 
small group work. 

         
        

     .    
 ,   ,      .    

        ,    
     .      

     ,   , – 
 “   ”,    , 

       12  .       
      “ ”,   

    . 
          : 

 2. Internet search. Working in the Internet class, do some Internet search using 
the web sites that your teacher recommends and some other sites that you will be able to find. 

The class is divided into six small groups of two or three students in every small group. 
Every small group searches for information on one of the six principal approaches in modern 
pedagogy that were named in the text you were just reading but were not analyzed in details 
there. Search for detailed information on the theories of “social upbringing” and “labour 
schools, ” the theory of “free upbringing, ” experimental pedagogy, the pedagogy of personality, 
the theory of “new upbringing” and “new schools” and Waldorf pedagogy. Every small group 
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will be instructed by the teacher which particular approach they are expected to research, so 
that each of the small groups will be working with a different approach. 

After your approach is assigned to you, start collecting information about it from the 
Internet. Your goal is to prepare a 5-minute presentation on that approach for the next class. 
Find illustrative material in the Internet to be used during your presentation: practical 
examples, pictures illustrating the approach, portraits of famous pedagogues who were 
developing the approach, etc. Discussing in your small group the materials found during the 
search, decide what each partner from the small group will present.  

You have 35 minutes to do the assignment. 
 3. Project work. You are continuing to prepare your SHORT PEDAGOGICAL 

ENCYCLOPAEDIA. The third chapter planned for the Encyclopaedia is Theories and 
Approaches in Modern Pedagogy.  

On the basis of the materials that you have found during your Internet search, write in 
your small group (team writing) a short article of 150-200 words on the pedagogical approach 
that you were researching. Edit your article and get ready to hand it in at the beginning of the 
next class to the task force who will be finalizing your work on the third chapter of the 
Encyclopaedia.  

You have time until the end of the class to do the assignment. 
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 4. Listen (to a short lecture on Active Learning while studying the scheme above. 
After listening, in a whole-class discussion: 1) formulate what active learning is and give 
examples of it from the lecture that you were listening to; 2) give examples of active learning 
from your own learning experience; 3) define the advantages of active learning over passive 
learning. You have time until the end of the class. 
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 5. One half of the class will be reading Text A below about the Affective domain in 

Bloom’s Taxonomy. The other half will be reading Text B below about the Psychomotor domain 
(10 minutes for reading). After the texts have been fully read and understood, make pairs of one 
student who has read Text A and one student who has read Text B. The first student is expected 
to tell his or her partner what he or she has learnt from the text about the Affective domain and 
answer his or her partner’s questions. In the same way, the second student is expected to tell his 
or her partner what he or she has learnt from the text about the Psychomotor domain and 
answer his or her partner’s questions. The time planned for the pair work is 10 minutes. After 
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that, every student will have 10 minutes to write a short 50-70-word summary of the information 
that he or she has learnt from his or her partner. After writing, hand in your summaries to your 
teacher for checking and grading. 
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Tarnopolsky O. B. Constructivism in teaching future pedagogues English for professional 
communication: the method of designing the textbook and the teaching/learning process. 

The article deals with the implementation of the constructivist approach to teaching future 
pedagogues English for professional purposes. Three principal directions underlying the introduction of 
the constructivist approach into teaching English for professional communication at non-linguistic higher 
schools are discussed: experiential learning, content-based instruction and blended learning. The 
practical design of a constructivist course of English for future pedagogues’ professional communication 
is analyzed, that course being based on the developed constructivist textbook “Pedagogical Matters.” 

Keywords: teaching future pedagogues English for professional purposes, constructivist approach, 
experiential learning, content-based instruction, blended learning. 
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